
Supplementary Studies 

1- The effect of words in Sing Song 1/48/0 

Description: 

I11 view.i~~g Lhe videos of Sing Song 1 /48/0, il soon became apparent; tha i; the words of 
some of the casks presented considerable difficulties, some times to t h e  ex tent that i t  

, 7  became no more than a labourious rending exercise. 1 his factor was therefore noted in 
the data, and shows in Tables 24 (year 4) and 25 (Year 8). 

Tdble 24 - Sing Song 1/48/0 Year 4 Words interference with pattern n = 100 
"Didn't try" is not included) 
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Comments: 

As can seen in. Tables 24 and 25, tasks 3, 4 and 5 posed the biggest difficulty in tills 
respect, especially a t  year 4. T;-i.qk 4, with die simplest, even note rhythm, lost its 
pattern with many chik:ii.ei1 because of Lheir halting reading of, especially the words 
"Belfast" and "Sllgo"". However7 1:h.e words of task 3 are straightforward eno~~glx,  so 
difficulty in pronouncing individual words cannot be the full reason. Perhaps the 
children sought to give a patiern I'o a phrase that lacked it in the first place, and became 
~rmcldled in the process. Task 6 was mostly attacked with relish but, as can be seen in 
rabies 4 and 8, patterns,, though pre~e.ili:,, were mostly different; from those given. 



2. Pitch direction AS an iispect of patterning 

Table 26 - Keyboard 3/48/0 Year 4 Pitch direction n = 100 
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I. here is Iil:i:le significance in Li'ns, except, perhaps to suggest' that; where an accurate 
sense of the direction of pitch is present, there is also a recognisable pitch pattern. Not 
reflected in these tables Is the fact that in  any of Lhe tasks there were never more than 
two children who got either pi tch pattern or, pitch direction correct; i t  was nearly 
always both. 



3. Tempo co-ordination 

Description!: 

[ . y - 1- .,.s:~. Lveyi-~oard Rhythm (Year 4 only) and Keyboard Patterns (Year 8 only), note was h k e n  
of the degree to which the children co-ordinated their tempi with the video, whether 
or not they reproduced the rhy thin correctly. The results are in tables '17, 28 and 29 

Table 27 - Keyboard Rhythm 27/4/0 YP~IS 4 Tempo co-ordination n = 45 
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Ttibic 28 - Keyboard Rhythm 27/4/0 Yeai- 4 Improvisation task 11 - '15 
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Tabie 29 - Keyboard Patterns 814810 Year 8 Tempo co-ordination 31 = 44 
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The most striking teal l i re  here is die difference bet ween year 4 and year 8. Although 
the tasks were different, the demands of tempo co-ordination were similar. To get a 
[rue picture of tempo accuracy it is necessary to add in the year 8 table the two tempo 
correct calegories, ic , "RliyS-hm and lempo correcl" and "Rhythm wrong but tempo 
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with video". For other reasons, the categories in the Year 4 tasks are different. It can be 
seen that a high proportion of Year 8 children were able to keep an accurate pulse 
tempo. The proportion of Year 4 children who can keep an accurate pulse tempo, 
even if we add the "Tempo mostly correct" to the correct category, is much lower. 

Of both Year 4 and Year 8 children who failed to keep the correct tempo, the large 
majority played faster than the tempo on the video. It is most noticable that in Year 4 
Keyboard Rhythms, where the four tasks allow one to observe a trend as the tasks 
become more difficult, more children played faster as the task became harder. 

General Comparisons and Conclusions: 

There is a strong consistency in all tasks to indicate that children at both years 4 and 8 
hear, are aware of, and are more inclined to sing and play music in some form of 
patterning. Furthermore, in certain tasks, particularly in Keyboard Rhythms (Tables 
15/16 and 17), Keyboard Patterns (Tables 18 and 19) and Vocal Sizzle (Tables 20,21,22 
and 23), the pitch and rhythm patterns coincided in nearly all cases. The listening 
experiences of children in a world of constant exposure to music are concerned with 
meaningful and integrated musical units, as in songs, and the phrases that make them 
up. When these are broken up into their raw components of, particularly pitch and 
duration (rhythm), along with texture and timbre, they can often fall outside the 
children's experience of what music is, so that, for example, a pitch pattern without its 
accompanying rhythm pattern becomes musically meaningless. A note in isolation, 
even when followed by another note in isolation, has little or no meaning. The same 
two notes in a meaningful context, however, become a single and more memorable 
musical unit in its own right. It was noticed that most children, when invited in 
Keyboard 3/48/0 to explore the keyboard before starting the tasks, did so in patterns - 
playing scales up and down, playing the highest note followed by the lowest, playing 
rhythmical clusters or "chopsticks1'-like patterns. In short, one must ask whether the 
ability to pitch accurately one note following another is a musical accomplishment. 
Similarly, one should ask whether the ability to sing or play a pattern of successive 
pitches or rhythms may not be the more truly musical accomplishment. 

The study highlights the distinction between music learning and music experience. 
The NEMP project is concerned with "assessing and reporting on the achievement of 
New Zealand primary school children.."2. The tasks are designed accordingly, and it is 
unlikely that in a subject such as music, that permeates the lives of children, in or out 
of school, that the project presumes to restrict its assessment to the school musical 
components. Music learning is a highly complex and multifarious process that takes 
many forms, ranging from developing the intense technical skills required for 
professional training in performance on an instrument, to the almost purely 
emotional experiences that are the basis of music therapy. Amongst these is the wide 
range of media musical experiences and casual musical tinkering that makes up  the 
musical lives of most New Zealanders. To identify the musical factors that are 
effectively in the realm of normal experience as distinct, if indeed they are distinct, 

2 ~ u s i c ~ s s e s s r n e n t  Results 1996, National Education Monitoring Report 4, EARU, University of Otago, 
1997 p4 
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