
CHAPTER FIVE 

CONCLUSION 

The Assessment Results Manual for 1996 stated that "tasks are designed to assess what students 
are able to do, and are not restricted to gauging their abilities against stated curriculum goals for 
their class level." In the singing tasks, it was apparent that "Vocal Sizzle" allowed students to 
demonstrate "what they are able to do" far more than "Sing Song." By restricting the responses 
to a vocalised vowel in "Vocal Sizzle," this allowed the students to concentrate on remembering 
the tunes of each phrase. The phrases were also fairly simple in structure without complex 
rhythms. On the other hand "Sing Song" demanded reading skills as well as vocal abilities, and 
very few students were successfully able to marry the two. So many students resorted to reading 
phrases that the question arises as to what the task "Sing Song" was really trying to assess. An 
ability to read, to retain a tune, or ability to sing correct pitches? It was such a complex task that 
it possibly did not provide a good reflection of students' abilities. Perhaps if the same students 
had been asked to participate in both tasks, the results may have revealed a more accurate picture 
of students' abilities. 

The majority of students in this sample were comfortable about singing in the "Vocal Sizzle" 
task since they all participated in the exercises except for one student at the year 8 level. 
However quite a different picture emerged in the "Sing Song" task. Students' responses were 
gauged according to how many attempted to sing four or more phrases. The figures reveal only 
55% at the year 4 level and 78% at the year 8 level. Among those students who attempted to 
sing, in both tasks, it was cause for concern that so many experienced difficulties with the 
tessitura of phrases. The results revealed that the number of accurate responses per phrase on 
both tasks was less than 50%' except for phrase one in 'Vocal Sizzle" at the year 8 level, which 
had a 54% response. As has already been discussed in the previous chapter, many students were 
able to give an accurate rendition of a phrase at a lower tessitura. The starting pitch was often a 
third below the actual pitch which leads one to conclude that the most comfortable singing range 
for many of the students was from about an A below middle C to an octave above. 

The Assessment Results Manual for 1996 published the overall results of questions in the music 
survey. In response to the question regarding how often singing is done in music at school, the 
majority of students at both year levels reported "sometimes" out of a choice of four categories. 
(42% at year 4 and 43% at year 8). It is possible that if students were given more opportunities 
to sing at school, there might be a higher incidence of accurate renditions of phrases. Homer, 
quoting the research of Wolner and Pyle (1933) and others "reported that vocal 
instruction.. .resulted in considerable and rather immediate improvement in aural and vocal pitch 
discrimination.'' 

The Ministry of Education Handbook for Music in New Zealand states that "until the 1950s, 
school music consisted almost entirely of singing. Massed singing in extended assemblies was 
the main component in many school music programmes." Arnold Bentley writes: "One 
unfortunate result of the advent, in the last fifty years, of recorded music and classroom 
instruments is the relative neglect of singing." While Bentley's statement describes the music 
education programmes in English schools, the same situation pertains in New Zealand. 
Currently many schools have singing assemblies once a week or once a fortnight (in a survey 










